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Abstract 
During the kindergarden period, children obtain a lot physically, cognitively, emotionally. The non-cognitive aspects of 
intelligence include affective and personal and social factors, all these being essential for the individual success in life. 
Emotional intelligence is important within inter-human relations; the individual development is related to the environment 
he/she grows up in; the same individual can adjust it to his/her own inquiries and needs. The environment can be changed into 
an internal acquisition. This work is based on studying and emphasizing the role of emotional development on emotional 
intelligence, of the personal development at the kindergarden age. 
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1. Introduction 
Daniel Goleman defined emotional intelligence as: “the ability to motivate and perseverance in frustration 
impulse control and delay gratification regulate mood and thinking disturbance by preventing suffering, empathy 
and hope” (Goleman, 1995, p. 317). 
“Emotional intelligence can be defined in a broader sense as the ability to use emotional information in a 
constructive manner and adoptive. Emotional information consists of an individual's subjective emotional 
reactions and information communicated emotional reactions of others” (Bar-On, Parker, 2011, p. 173). 
I  tackle  this  theme because  it  is  based  on the  principle  according to  which  the  each child  has  lots  of  unique  
negative and positive emotions, that must be shown, developed, used, as each child means continuity and 
development. It is equally important for the each child to benefit from proper care emotional and physical health.  
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"The capacity of understanding and controlling your own feelings is one of the major progresses of the first 
childhood. Those children, who can understand their own emotions, are able of controlling the way they manifest 
them and being sensitive to others` feelings" (Papalia, 2010, p. 255). 
More and more research is based on the importance of developing the emotional intelligence of kindergarden-
age children, about obstructions in their capacity  to express freely some negative or positive emotions, about  
children `s difficulties in identifying their own emotions or those of others around them, about their hardships of 
adapting to a new environment, namely, that of the kindergarden. Sometimes, all or part of these problems will 
last well into adolescence or maturity age. There are children, well-prepared intellectually, whose behaviour 
might be inclined towards aggressiveness, different pathological attitudes, even an antisocial behaviour. These 
aspects explain the importance of developing the emotional intelligence of kindergarden children. This 
development becomes more and more a necessary component and tool of the instructive process.  
 “Kind of education uses specific and simple but important techniques, which increases a lot the quiet and 
peace in the family, create a balance among children by stressing the importance of feelings, expressing openly 
and controlling  emotions.  It  is  essential  for  parents  to  express  their  emotions  openely  as  such,  children  of  their  
own, taking their model to express their own emotions” (Elias, Tobias, Friedlander, 2007, p. 21).  
The emotions are important due to the fact that they provide not only survival, but also have a key role in 
taking decisions, setting boundaries, communication and unity (Roco, 2004). The emotional intelligence helps 
parents to become conscious about their children`s emotions and feelings. The parents can have the same 
affectionate states as their own children, accept the emotional differences and subtly guide the children.  
At the kindergarden age, the emotional intelligence and the personal development happen together and 
increase each other permanently by making the child do different and pleasant tasks, according to his wishes, 
needs, expectations, and interests. The emotional intelligence can be developed by multiple formative 
interventions. It is a great upward process of personal development and of human improvement. 
2. Premises 
Our work is made up of three parts: the first part establishes a pre-test; the second is experimental-formative, 
the  intervention  in  itself  (the  programme  of  the  personal  development);  the  third  one  consists  in  another  test,  
whose  role  is  to  show  the  possible  changes.  The  first  part  defines  the  level  of  psychical  growing  up  of  the  
kindergarden child in more directions: at the affective level, at the behavior level, referring to the social-relational 
implications, too. These show a general image of the state in itself, of the characteristics of the old kindergarden 
child. The second part, which is experimental-formative, is the sequel of the first one. It discovers some ways of 
supporting, stimulating, improving the personal development. We want to accomplish a programme of personal 
development to bring new elements and ways of interfering and improving situations. Following this path, we 
may find difficulties that the older child may meet with, the parts that are worthy being preserved, strengthened, 
corrected, and taken away in his evolution. First of all, children find out about emotions from their own parents 
by imitating them. They give their children the first lessons about emotions, the others` reactions to their 
emotions; the latter teach them how to identify the others emotion and how to react, how to express their own 
needs, wishes, expectations, hopes fears, frustrations, dissatisfaction. With children, the emotional intelligence 
includes: the ability of expressing their own emotions, both positive and negative in order to control them easily 
and well; the delay of satisfying some pleasures; sell-motivation; the ability of understanding emotionally people 
around them. Those children sustained and stimulated emotionally by their parents are open, optimistic, and 
creative, with good results; they are much less inclined to violence. Sometimes, these children also feel sadness 
or fear in some difficult situations but they get calm more easily. Emotionally, they are healthier. 
3. Objectives 
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This study aims to establish a set of creative and expressive techniques, standardized instruments and 
calibrated by topic and to achieve an efficient program of personal development for preschoolers; this work 
shows the link between the family atmosphere and the emotional intelligence of the kindergarden child. Another 
objective is to validate the intervention by expressive-creative techniques in order to develop personally the aim- 
population. The last objective underline the role of the programme in the kindergarden child`s personal 
development. 
4. Hypothesis 
There is a set of three hypothesis related to the objectives of the work. We started the assumption that a good 
knowledge of the emotional and expressive-creative intervention techniques specific to facilitate personal 
development of preschoolers. We discuss about the significant and positive link between the family atmosphere 
and the emotional intelligence level of the small child; the personal development programme increases the 
emotional intelligence; there appears if the personal development programme is followed. 
5. Variables 
The dependent variables are: the emotional intelligence level and the relations level. The independent variable 
is the personal development programme, accomplished by using 4 groups of kindergarden children between 72 
and  86  months  (6-7  years  and  one  month).  We  wanted  to  know  details  about  their  emotional  development,  
emotional intelligence, every component, followed by us (expressing emotions, identifying their own emotions 
and those around them ) and stimulating, underlining and increasing the role of emotions, of  their importance in 
the child`s activity, development in his life. The moderation variable is the family atmosphere. 
6. Subjects 
The  kindergarden  was  the  place  where  the  research  took  place,  80  children  with  age  between  72  and  86  
months (SD = 4.08), 40 male and 40 female, were investigated. They belong to all kinds of social categories. The 
children were divided into 2 parts: the experimental part (40 of them) and the control one (40 of them).The 
experimental group is made up of 20 girls and 20 boys and the control one: 20 girls and 20 boys. 
7. Research instruments  
Our research is a non–experimental correlational work. “Family environment questionnaire” is the 
questionnaire referring to the family atmosphere. We had to find out the family situation of each child and how 
they would spend their spare time. We considered that parents may interfere differently. The questionnaire has a 
tuning plate of 5 behaviour choices (always, often, rarely, never). In the case of it, Cronbach alpha is 0.87. The 
questionnaire has 2 tuning plates: affection and control. The items are divided according to the 2 tuning plates. 
According to the points accumulated, the affection ladder was divided into: extreme affection, middle affection, 
middle rejection, extreme rejection. This questionnaire evaluates different ways of interaction between parents 
and children, trying to offer more options so that parents can find a proper option. The 2 tuning plates, already 
described, contain questions such as: ”I encourage my child to speak about different topics”; ”I do not support my 
child at all”.  The answers refer both to the existence of behaviour in the family and to its frequency.  
"The feelings painting" relaxes children by feeling and by kinaesthetic actions; it also helps them to express 
their feelings more easily. Their teachers teach them how to do that. Children paint with their own fingers 
different emotional states. Examples of emotional states, expressed: joy, sadness, happiness, fury, envy, worry, 
pleasure, etc. Children are asked to express exactly what they feel at that moment (another drawing). The colors, 
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the fluidity of movements, hues of the color spots offer interesting clues concerning affectivity and the quality of 
cognitions (Golu, 2009, p. 103). 
Test "The faces" was invented by Chernoff Herman (1973), who used 13 cartoons these being simple faces. 
He said that people are capable of identifying minor facial differences. Each of the 6 emotions was represented 
by a cartoon. There was an extra neutral expression. There are 2 levels of intensity for each facial expression 
"The faces" was tested with 10 adults, 5 men and 5 women in order to verify the validity. The participants had to 
name the emotion seen in the expression. A pilot-test with 78 items was taken by 23 children between 4-5 years 
old. The children were encouraged to speak about their own decisions. Some items were too difficult for the 
children and, although there were items with a good fidelity (Cronbach=0.88), it had a slight discrimination. The 
items with a slight discrimination were changed by selecting expressions. Emotions: happy (12items); sad 
(19items) furious (16items); angry (16items); frightened (13 items); disgusted (9items); surprised (9items). The 
test has 28 elements having different grades of difficulties (Bailey, 2011, p. 35). 
“The emotional intelligence questionnaire”, taken by parents, has 22 items and is made up of 4 tuning plates: 
expressing emotions (5 items), relationship (6 items), empathy (6 items) and identifying emotions (5 items). The 
individuals answered the 22 items, using a Likert tuning plate, numbered from 1 to 5 as it follows: 1=complete 
disagree, 2=disagree, 3= neutral attitude, 4=agree, 5=total agree. We built up a pilot-test for 10 individuals in 
order to verify the psychometrical indicators of the test. Initially, the questionnaire was made up of 29 items, 
having a Cronbach index alpha =0.80 (liminf. 95%=0.56; limsup. 95%=0.94). After eliminating 7 items, which 
did not correlate strongly to the tuning plate, we obtained a Cronbach index alpha =0.87 (liminf. 95%=0.71; 
limsup. 95%=0.96). Initially, the expressing of emotions tuning plate contained 10 items with a Cronbach index 
alpha=0.74 (liminf. 95%=0.35; limsup. 95%=0.92), and after eliminating 2 items, that did not correlate strongly 
to the tuning plate, we obtained a Crobach index alpha =0.88 (liminf. 95%=0.64; limsup. 95%=0.96).  
8. Results interpretation  
Based on this sample, we analysed and interpreted the data obtained in order to verify if our suppositions are 
true or not. All the data were gathered according to the upper procedure and centralized in table 1.  
Test t for independent samples indicates the fact that there is not an important difference referring to the 
family atmosphere according to the group the individual belong to (t=-0.17; p=0.86; liminf. =-14.51; limsup. 
=12.21).  Test t for independent samples indicates the fact that there is an important difference when it is about 
expressing emotions according to the group the individuals belong to (t=2.16, p=0.03; liminf. =0.22; limsup. 
=5.52). 
Table 1. Test normality 
Shapiro-Wilk Statistically df Sig. 
family atmosphere .110 80 .018 
expressing emotions .102 80 .037 
identifying emotions .123 80 .005 
empathy .122 80 .005 
 
With the experimental group, at the end of the programme of personal development, the average scores for the 
tuning plate of identification of emotions is 15.30 points (liminf. 05%=14.78; limsup. =17.81) plus or minus 4.75 
and a standard error of the average 0.75. Test t for independent samples indicates the fact that there is an 
important difference when it is about identifying emotions according to the group the individuals belong to 
(t=2.58; p=0.01; liminf. -0.63; limsup. =4.82). As to the empathy scores, called "Faces" (figures), at the end of 
the personal development programme, the minor score is 29 points and the major score is 71 points; the average 
is 49.78 points (liminf. =47.10; limsup. 95%=52.45); the standard error is 12.02 and a standard error of the 
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average of 1.34. With the experimental group, at the end of the personal development programme, the average 
scores at the tuning plate of figures empathy is 5.53 points (liminf. =48.73; limsup. 95%=56.32), standard minus 
or plus 11.86 and a standard error of the average 1.87. Test t for independent samples indicates the fact that there 
is an important difference as to figure empathy according to the group the subjects belong to. As to the scores at 
the relationship tuning plate, at the end of the development programme, the minor  score is 9 points and the major 
score is 29 points; the average is 19.43 points (liminf. 95%=18.20 ; limsup. 95%=20.65), with a standard error of 
5.52 and a standard error of the average of 0.61. As to the experimental group, at the end of the development 
programme, the average scores at the relationship tuning plate is 20.78 points (liminf. 95%=19.1; limsup. 
95%=22.36), with a standard deviation of 4.9 and a standard error of the average 0.78. Test t for independent 
samples indicates the fact that there is a significant difference referring to the relationship according to the group 
the individuals belong to (t=2.24; p=0.02 ; liminf. =0.30; limsup. =5.09). So, between the scores of the 
questionnaire about the family atmosphere and the level of the emotional intelligence we obtained a correlation 
r=0.52 (liminf. 95%=0.33; limsup. 95%=0.66), significant to p < 0.05; we obtained a correlation r=0.55 (liminf. 
95%=0.37; limsup. 95%=0.68), significant to  p<0.05  between the family atmosphere and the empathy level.  
9. Conclusions 
Parents helped them realize the importance of a positive family environment, stimulating and encouraging 
with open emotional expression, empathy training and capacity development in children. Thus, the family 
atmosphere is essential for stimulating and developing the emotional intelligence in the case of pre-scholars. The 
children who took part into this programme made progress in all the 4 components of the emotional intelligence: 
expressing emotions, identifying the own emotions and those of the others, developing the empathetic capacity, 
which made easier the growth of the emotional intelligence level and of the personal development. The children 
made affective progress and also progressed in behaviour and social relations. They adapted to the kindergarden 
requirements and changed their own behaviour positively, where necessary. Due to these changes the family has 
become aware of the role of a positive family atmosphere for a healthy development of the emotional intelligence 
of the small child. Both within the family and at the kindergarden, parents and teachers accepted and became 
aware of the importance of the family atmosphere and the social one in developing the emotional intelligence and 
the personal development of small children. So, it is important for us to prepare children emotionally for their 
future, giving them all the means that can allow them to make their own resources in order to be able to adapt to 
the environment easily. 
10. Further directions 
We want this work to be a source of suggestions, recommendations, indications, a guide as to the way the 
personal development of the child can be made by his parents or other members of his family and teachers, 
whose role is very important in bringing up the kindergarden child. 
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